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第二言語としての英語習得論（ESL）の中では， 1970年代後半（たとえば Rubin1975; Nai-






































カ｝ド，ゲーム，作文，などがある（須田 1988). しかし， これといった絶対的な方法がある訳
でもなく，効果的な漢字学習方法および、漢字学習機構についての科学的実証的研究もまだ絡につ
いたばかりである（楢沢 1976). また，非漢字国日本語学習者に対しても日本人と同じような漢






非漢字圏日本語学習者の漢字学習ストラテジー研究としては， Dogulas ( 1992）がある.Dogu-


















































































5) 日本語学習経験 人数 （%） 
有 62 76.5 











4) 人種 人数 （%） 
日系人 52 61.9 
日系混血 7 8.3 
白人 8 9.5 
中国人 10 11. 9 
韓国人 1 1.2 
太平洋諸閣 4 4.8 
その他 2 2.4 
6) 日本人との接触 人数 （%） 





























学年別では，＃9：辞書使用 F(Z,80)= 13.55 pく0.0001,#11：漢字をみたページ数を覚える，
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表 4 全体的な意見分布とカイ 2乗分析結果
信念 1: ひらがな，カタカナ，漢字は日本語学習の最初から導入されるべきだ．
反対 どちらでもない 賛成
人数 11 8 65 
% 13.1 9.54 77.38 
統計 s- s- s十
カイ 2乗 x2=73.S df=2α＝0.05 有意差有り．
信念2: ひらがな，カタカナ，漢字は会話習得後勉強したい．
反対 どちらでもない 賛成
人数 47 24 13 
% 55.95 22.57 15.48 
統計 s十 n.s. S一一
カイ 2乗 x2口 21.50 df=2α＝0.05 有意差有り．
信念3: 意味が分かれば漢字の読みが分からなくても気にしない．
反対 どちらでもない 賛成
人数 47 22 15 
% 55.95 26.19 17.86 
統計 s十 n.s. s十
カイ 2乗 χ2=14.25 df=2α＝0.05 有意差有り．
信念4: 部首は漢字の勉強に役立つ．
反対 どちらでもない 賛成
人数 9 19 48 
% 11.84 25.00 63.16 
統計 S一一 主主一ー s十
カイ 2乗 χ2=33.24 df=2 a’＝0.05 有意差有り．
統計： シャフェ（Scheffe）方法， α＝0.05によるポストホック分析．


















信念1: ひらがな，カタカナ，漢字は日本語学 信念2: ひらがな，カタカナ，漢字は会話習得
習の最初から導入されるべきだ． 後勉強したい．
学年 反対 どちらでもない 賛成 学年 反対 どちらでもない 賛成
100 5 4 20 100 16 8 5 
200 4 30 200 19 12 4 
300 5 。 15 300 12 4 4 
合計 11 8 65 合計 47 24 13 
信念3: 意味が分かれば漢字の読みが分から
なくても気にしない． 信念4：部首は漢字の勉強に役立つ．
学年 反対 どちらでもない 賛成 学年 反対 どちらでもない 賛成
100 15 7 7 100 2 6 21 
200 19 10 6 200 5 9 21 
300 13 5 2 300 2 4 6 
合計 47 22 15 合計 9 19 48 
表 6 学年別カイ 2乗分析結果
カイ 2乗 df p α 結果
信念1 8.53 4 0.074 0.05 有意差なし
信念2 1.70 4 0.791 0.05 有意差なし
信念3 1.89 4 0.758 0.05 有意差なし





















(Adams 1990; Grabe 1991; Koda 1992, 1994). 1980年代後半から，文脈から語を類推すると
いったトップダウン読解力の重要性が強調されてきているが，最近の研究ではトップダウン読解
は未熟な読者のストラテジーで熟練した読者はあまりトップダウン読解に頼っていないことが分
かつてきた（Adamsand Bruck 1993). さらに，語認知，語葉力などのボトムアッフ。読解力とト

























































日本語文字の導入が望ましい（石田 1989;Koda 1992). 
非漢字国学習者が漢字の読み（音）が分からないと意味が分かつていても不安であることは読解
の心理言語学的研究結果と一致する．たとえば，表音文字母国語者は音がないと読解に支障が生




























































This section asks your language learning strategy use. Please read the 
following items and choose one response (don’t check between two 
numbers). 
1 = Never or almost never true of me 
2 = Generally not true of me 
3 = Somewhat true of me 
4 = Generally true of me 
5 = Always or almost true of me 
1. When I learn shape of a new kanji, I create asso.ciations between the 
new kanji and what I know. 
never true always true 
1一一一一一－2一一一一一－3一一一一…－－4一一一一一一5
2. When I learn shape of a new kanji, I create associations between the 
new kanji and kanji which I already learned. 
never true always true 
1一一一一一同2一一一一一幽3一一一一一－－4一一一一一一5
3. I put the new kanji in a sentence so I can remember it. 
never true always true 
1一一一一一瞬2一一一一一－3一一一一一…4一一一一一一5
4. I place the new Kanji in a group with other similar in 
a. shape 
never true always true 
1一一一一一・2一一一一一－3一－－－－ 4…一一一一一5
b. meaning 
never true always true 
1一一一…一－2一一一一一－3一一一一…－－4一一一一一一5
c. sound 
never true always true 
1一一一一一暢2一一一一一嗣3一一…一一－－4一一一一一一5
5. I associate the sound of the new kanji with the sounds of a familiar 
Japanese word. 
never true always true 
1一一一一一暢2一一一一一副3一一一一一一4…一一一一一5
6. I associate the sound of the new kanji with the sound of a familiar 
English word or other familiar sounds. 
never true always true 
-2・也幽．欄帽幽・・3幽岡剛個開”・・・4・圃幽司帽回・・圃5
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7. I use rhyming to remember the new Kanji. 
never true always true 
1一一一一一四2一一一一一個3・－－－一一4－－－一一5
8. I remember the new Kanji by making a clear mental image of it. 
never true always true 
1一一一一一“2一一一一一闘3一一一一一－－4一一一一一一5
9. I look for dictionaires when I encouter unfamiliar kanji. 
never true always true 
1一一一一一岨2一一一一一問3一一一一一－－4一一一一一－－5
10. I use a combination of sounds and images to remember the new Kanji. 
never true always true 
1一一一一一画2一一一一一－3一一一一一－－4一一一一一一5
11. I remember where the new Kanji is located on the page or where I 
first saw it. 
never true always true 
1一一一一一幽2-----------3一一一一一一4一一一一一一5
12. I use flash cards with the new word on one side and the definition or 
other information on the other. 
never. true always true 
1一一一一一－2一一一一一－3一一一一一－－4一一一一一一5
13. I pay much attention on stroke orders of kanji. 
never true always true 
1一一一一一齢2一一一一一留3一一一一一一4一一一一一一5
14. I go back to refresh my memory of things I learned much earlier. 
never true always true 
1一一一一一－2一一一一一”3一一一一一一4一一一一一一5
15. I remember both on (Chinese origin) readings and kun (Japanese 
ori包in)readings of a new Ka吋iat the same time. 
never true always true 
1一一一一一醐2一一一一一圃3一一一一一－－4一一一一一一5
16. I remember a new Kanji as a compound word (jukugo) rather than an 
isolated kanji. 
never true always true 
1一一一一一－2一一一一一－3一一一一一一4一一一一一一5
17. I remember a new kanji by writing it repeatedly. 
never true always true 
1一一一一一・2一一一一一－3一一一一一－－4一一一一一一5
18. I read a story or dialogues several times until I understand it. 
never true always true 
1一一一一一”2一一一一一－3一一一一一－－4一一一一一一5
漢字学習ストラテジーと学生の漢字学習に対する信念 I2I 
19. I remember sounds of the new kanji by readiny aloud while writing 
the new kanji. 
never true always true 
1一一一一一－2一一一一一圃3一－－－－ 4一一一一一一5
20. I use familiar words in different combinations to make new sentence. 
never true always true 
1一一一一一幽2一一一一一幽3一一一一一－－4一一一一一一5
21. I watch TV shows or movies or listen to the radio in Japanese. 
never true always true 
1一一一一一－2一一…一一岨3一一一一一一4一一一一一一5
22. I seek specific details in what I heard or read. 
never true always true 
1一一一一一－2一一一一一－3一一一一一－－4一一一一一一5
23. I try to understand what I have heard or read without translating it. 
never true always true 
1 －…一－－2一一一一一同3一一一一…－－4一一一一一－－5
24. I look for patterns in Japanese. 
never true always true 
1 －－…一一一－2一一一一一幽3一一一一一一4一一一一一－－5
25. I develop own my understanding if how the Japanese language works, 
.even if sometimes I have to revise my understanding based on new 
information. 
never true always true 
1一一一一一綱2一一一一一－3一一一一一－－4一一一一一一5
26. I try to read signs or other written materials in Japanese which I see 
out-of class. 
never true always true 
1一一一一一珊2一一一一－－－3一一－－－ 4一一一一一一5
27. I write the reading of unfamiliar kanji at the side or on the top of 
kanji. (e.g.読む）
yoくー thereading of the kanji 
never true always true 
1一一一一一－2一一一一一”3一－－－－ 4一一一一一一5
28. I think about my kanji learning process and evaluate my learning. 




This section asks your belief on your learning kanji. Please read the following 
items and choose one response ( don’t check between two numbers). 
1 = strongly disagree 
2 = disagree 
3 = neither disagree nor agree 
4 = agree 
5 = strongly agree 
1. Japanese scripts (hiragana, katakana, kanji) should be introduced from 
the beginning of the instruction of Japanese. 
strongly disagree strongly agree 
1一一一一一－2一一一一一幽3ー…一一一一4一一一一一一5
2. I prefer learning Japanese scripts after I acquire spoken Japanese. 
strongly disagree strongly agree 
1一一一一一－2一一一一－－－3一一一一一一4一一一一一一5
3. I don’t care much about pronunciation of a kanji, if I can get meanings 
of the kanji when I read Japanese texts. 
strongly disagree strongly agree 
1一一一一一－2一一一一一－3一一一一一一4一一一一一一5
4. kanji is classified into 4 major groups, pictograph, ideograph, 
compound ideograph and phonograph, as follow. 
Type kanji meaning sound characteristics 
pictograph 月 moon tsuki/ getsu 
ideograph 上ー up ue/joo 
cor叩 oundideograph 男 man otoko/ clan/nan rice field + power = man 
phonograph j青 pure kiyo・i/sei semantic radical + sound radical 
Do you think these knowledge of kanji wil enhance your kanji learning and 
interests in kanji? 
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